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Map of Afghanistan

NAC approaches the UN Sustainable Development 

Goals not as siloed goals to be addressed in isolation 

from one another, but as part of an interconnected, 

holistic whole. 

All our projects are dedicated to ending poverty and 

hunger, promoting good health, reducing inequality, 

and promoting peace, inclusiveness and gender  

equality in Afghanistan. 
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Towards Sustainable Development
and Peace

The Norwegian Afghanistan Committee (NAC) 

was established 40 years ago in solidarity with the 

Afghan people during the Soviet occupation. But 

our work did not stop after the Soviets surrendered. 

We continued to work in Afghanistan during the civil 

war, the reign of Taliban, the US invasion, and the 

presidential elections of Karzai and Ghani. We will 

remain committed to the Afghan people as long as 

our solidarity is needed – and so 40 years on, we 

are still working towards sustainable development in 

a situation of urgent medical, environmental, food, 

economic and political crises.

The aim of NAC is to support the Afghan people 

in developing a peaceful, democratic, and 

egalitarian society. Our contributions include long-

term development programs, focusing on the 

environment and sustainability, and with a strong 

commitment to rural communities across the 

country.

In the face of the recent national crisis, we are 

stepping up our humanitarian efforts to meet urgent 
needs, while still ensuring that short-term initiatives 

support long-term UN Sustainable Development 

Goals.

In the past, NAC established community-based 

health posts and hospitals. These were all handed 

over to the Afghan government. We now support 

the public healthcare system we helped establish by 

educating professional health workers, covering the 

needs for healthcare workers for more than one-third 

of the country.  

Since 1991, millions of trees have been planted to 

protect arable lands and infrastructure from floods 
and landslides. 

 

We will continue our reforestation program to  

improve food security and increase income 

opportunities for income-poor rural populations, by 

helping farmers to produce better quality and greater 

quantities of food. Knowing that most communities 

will be left to fend for themselves when natural 

disasters strike, NAC is also building local disaster 

response capacity across the country.

NAC previously built and ran schools in Badakhshan 

and Ghazni. As soon as the Afghan Ministry of 

Education was up and running after 2001, these 

were handed over to the government. Now NAC 

supports the public education system, benefiting 
more than 165,000 children across the country, 

with a strong focus on diversity and inclusion in 

education.

When schools run out of space, we help 

communities build new classrooms and renovate 

old ones. This is how more than 7300 internally 

displaced children got access to schools in host 

communities in Faryab. And we support the Ministry 

in improving policies and practices to ensure equal 

access to quality education for all.

We support local communities in responding to 

the COVID-19 pandemic, without losing sight of 

their long-term development needs, ensuring our 

humanitarian response helps support longer-term 

perspectives within education, health, and natural 

resource management.

We will continue to support the Afghan people in 

developing a democratic civil society, resilient and 

empowered communities, and effective government 
institutions that will provide the services the Afghan 

people need to live, learn, succeed, and prosper. 

Liv Kjølseth 

Secretary General

Terje Magnussønn Watterdal  

Country Director
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Key Figures & Activity Highlights

Where did the money come from?

Funding

Where did the money go?

By sector:

How was the money spent?

Where did the money go? 

By province:

80% Public funds

19% Other donors

3% Private funds

38% Education 

37% Health profession education

14% Humanitarian assistance and disaster risk reduction

10% Agricultural development and food security

1% Dialogue and conflict transformation

33% Badakhshan and Takhar 

24% Ghazni

15% Paktia

10% Kabul

6% Faryab

4% Kapisa

3% Jalalabad

2% Laghman

1% Khost

1% Norway

97% Development 
 & Humanitarian 
 programs 

3% Administration

 Income NOK Percentage

ACBAR - Agency Coordinating Body for Afghan Relief and Development  32 397  0,1

CHF - Common Humanitarian Fund Afghanistan  97 855  0,2

Diku - Norwegian Centre for International Cooperation in Higher Education  2 727 156  5,9

EEQAP - WUSTL - Washington University St. Louis (USA)  306 627  0,7
EU - European Commission  2 956 270  6,4

GFZ - German Department of Geosciencies  38 458  0,1

IADC - Italian Agency for Development Cooperation  1 044 531  2,3

Norad - Norwegian Agency for Development Cooperation  33 743 567  73,4

Private donors  521 088  1,1

SCA - Swedish Committee for Afghanistan  824 754  1,8

UNESCO - United Nations Educational, Scientific and Cultural Organization  23 606  0,1
WFP - World Food Program  724 108  1,6

World Bank - Sehat Mandi  2 255 672  4,9

Other Income   679 431  1,5

Total  45 975 927  100,0

Children and youth benefitting from 
NAC education programs

People trained in dialogue and 
conflict transformation

Farmers recieving seeds

Educators 
trained

Farmers trained 
and supported

Households fed by our 
agriculture programs

Community members mobilized to 
support education

People trained to prevent and 
respond to natural disasters

Healthcare professionals educated

Health Workers trained

MALE 92 152       FEMALE 74 777

MALE 4 050       FEMALE 3 454

MALE 280       FEMALE 212

MALE 1 155       FEMALE 578

MALE 1 263       FEMALE 612

MALE 846       FEMALE 474

MALE 1 153       FEMALE 565

MALE 109       FEMALE 367

MALE 689       FEMALE 442

166 929

7 504

492

1 733

1 875

4 893

1 320

1 718

476

1 131
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Education
NAC’s holistic approach is towards inclusion 

in education – improving access to and quality 
of education for all learners. We focus on the 

Afghan education system at all levels, both 

national,  together with the central government 

and development partners, and sub-national, 

with government and civil society partners in 

provinces, districts and communities. Our work 

is particularly focused on the communities in 

rural and hard-to-reach areas of Afghanistan 

that traditionally get the least support.
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Education

POLICY

• Supporting the Afghan government and  

development partners in developing policy  

on early childhood development.

• Supporting the development of the Ministry  

of Education’s (MOE’s) new general education  

curriculum.

• Advising the MOE in their process of re- 

structuring to improve efficiency and  
effectiveness in the education system.

• Working with donors, multilaterals and NGOs  

to ensure that funding and other support for  

education is relevant and meaningful.

• Empowering children and youth to have more 

active roles in their education through child-led 

clubs in schools.

• Working together with the Washington 

University, St. Louis (WUSTL), to support 

Afghan school communities in developing and 

researching local approaches to inclusion in 

education through the Education Quality and 

Equity in Afghanistan and Pakistan (EEQAP) 

project.

• Providing technical and vocational education 

to young people through our THINK Labs – 

giving them the knowledge and skills needed 

to seek further education and employment in 

Afghanistan’s challenging economy.

• Providing decentralized access to Kankor  

(university matriculation) exam preparation 

courses to young Afghans who would not  

otherwise have such support.

• Supporting the development of an Afghan sign 

language, including the latest version of a  

dictionary with a new set of scientific and  
technical words, together with the Afghan  

National Association of the Deaf.

• Working with the MOE and schools to conduct 

innovative action research on project-based-

learning.

• Providing technical support to the MOE with 

their mid-term review of the education system.

• Supporting teachers to research their own  

practice in school communities.

INFRASTRUCTURE

• Working with existing schools and their 

communities to make more accessible, learner- 

and learning-friendly school environments 

through building new classrooms, water, 

sanitation and hygiene facilities, school 

boundary walls, and school playgrounds and 

gardens.

PRACTICE AND RESEARCH

• Preparing young children for school and 

life with physical, social, emotional and 

cognitive development, done through formal 

kindergartens and informal, community-led 

playgroups.

• Supporting teachers, both in their schools, 

and our diploma programs in Teacher Training 

Colleges (held during winter breaks so teachers 

do not have to leave their schools during 

precious teaching time), to gain valuable 

knowledge, skills and credentials to enable them 

to be  

better, more professional teachers.

• Working with school managers and 

Shuras (parent-teacher committees) to 

better understand and fulfil their roles and 
responsibilities  

in school management.

In 2019, our work in education in Badakhshan, Faryab, Ghazni, Kabul, Kapisa, Khost, Nangarhar 

and Paktia has spanned:

CITIZENSHIP promotes the development of national 

unity, a welcoming of Afghanistan’s diversity and a 

shared sense of rights and responsibilities towards 

ensuring a safe, equitable and prosperous future for 

all people in Afghanistan.

CRITICAL THINKING is in itself a form of 

empowerment as it enables Afghans to be problem 

solvers – identify their strengths and weaknesses 

and better understand and seek solutions to the 

challenges they face in their families, communities, 

more widely in the country and beyond. 

Underpinning our work in education is a commitment to citizenship and critical  

thinking. These concepts are both core principles and practicable skills, running as 
“threads” through all of NAC’s education activities.
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Health
NAC educates midwives, nurses, medical 

laboratory technicians, pharmacists and 

physiotherapists for hospitals, clinics, 

and health stations in some of the most 

hard-to-reach and conflict prone parts of 
Afghanistan.
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HealthHealth

The scope of our reach is massive. In 2019, we 

educated and trained key healthcare professionals 

for Ghazni, Kapisa, Khost, Kunar, Laghman, 

Nangarhar, Nuristan, Paktia, Paktika, Panjshir and 

Parwan for both the public and private healthcare 

systems.

12 million people live in these provinces, or one third 

of the Afghan population. In addition, we educated 

physiotherapists from rural districts in Kabul, Logar 

and Wardak; even though these provinces do not  

belong directly to the three regional institutes of 

health sciences (IHSs) that we support, we have  

accepted students from their underserved  

communities. 

The Afghan healthcare system is underfunded, 

so even if the need for midwives, nurses and 

other healthcare professionals is great, there are 

few jobs available. We have therefore provided 

entrepreneurship training programs for healthcare 

professionals, and in some cases basic equipment 

packages to enable them to start not-for-profit 
health services in their home communities. 

In all the regional IHSs NAC supports, we provide 

childcare and kindergarten facilities to enable women 

to study and work at the institutes. This is an  

important contribution to women’s empowerment 

and gender equality.

In addition, we provide technical support to the 

Ghazanfar Institute of Health Sciences (GIHS), under 

MOPH, to further improve monitoring and evaluation 

of education programs for healthcare professionals 

throughout Afghanistan. In collaboration with GIHS, 

we have also helped to develop a new curriculum 

for medical laboratory technology for all regional 

IHSs in the country.

In Paktia, we also provide in-service training to 

community healthcare workers, midwives, nurses, 

and medical doctors, to improve the quality of 

healthcare services in the province. Our programs 

educate and train more certified healthcare 
professionals than any other non-governmental 

organization in Afghanistan.  

As with all our other programs, our health component 

supports mothers and children in rural and hard-to- 

reach communities. To enable female healthcare 

workers to provide midwifery and nursing services 

in communities that suffer from armed conflict, 
we provide training in dialogue and conflict 
transformation – a team of our Afghan colleagues 

have been trained by the Nansen Center for Peace 

and Dialogue to facilitate capacity building in the field. 

All our programs are conducted in three regional institutes of health sciences (IHSs)  
under the Ministry of Public Health (MOPH), two of which we have helped to establish 
and develop – this is to ensure maximum sustainability as the staffing and programs in 
the three institutes will gradually be incorporated into government plans and budgets. 
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Food Security and 

the Environment
Most Afghan communities and particularly those in rural and 

hard-to-reach parts of the country depend on agriculture and 

livestock for their food and income. Ensuring that they have a 

sufficient, nutritious, and sustainable supply of food, throughout 
the year, is essential to their survival. Food security is dependent 

upon proper management of natural resources in ways which 

protect and nurture the natural environment. 
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Food security and the environment Food security and the environment 

NAC helps farmers to help themselves by training 

a cadre of “lead” farmers with enhanced knowledge 

and skills, and to help their neighbour farmers 

through a “follow” farmer program. The farmers NAC 

works with gain practical experience in innovative 

and sustainable farming practices, including orchard 

planting and maintenance, water conservation, 

the use of natural fertilizers and integrated pest 

management. They learn to master the best 

techniques for growing fruits and vegetables on their 

farms and in their gardens. 

We also support farmers in growing fodder for 

their livestock, allowing them to keep their animals 

over winter, rather than selling them for a low price 

when they are leaner and of less market value in the 

wintertime.

NAC understands that by improving pasturelands 

and using them sustainably, farmers will increase 

their food security and that complimentary support 

for growing vegetables at home can ease the strain 

on vulnerable pastures and provide families with a 

more varied diet.

All NAC infrastructure projects are built from local 

materials, with local labour, through our community 

contracting approach. Not only does this mean that 

NAC supported communities contribute towards 

developing and maintaining their own infrastructure 

projects – promoting ownership – but they are also 

able to help neighbouring communities with similar 

projects. 

The sustainable management of pastures 

contributes to food security; and reforestation and 

water management can greatly reduce the risk of 

natural disasters. NAC supported communities 

receive help to maintain and regulate pastures 

and rangelands, which are essential for domestic 

animals, but are frequently overgrazed, ensuring 

that future generations will be able to keep animals 

grazing. 

NAC’s natural resource management program 

combines education with practical action. 

For example, where forests have been 

overharvested for their wood – therefore worsening 

the risks of erosion, flooding and landslides, our 
reforestation program helps communities plant 

trees, directly reducing disaster risk, but also raising 

their awareness of the impacts of deforestation. 

Towards developing more sustainable natural 

resource management, NAC supported communities 

also learn about climate change, its impacts and 

mitigation. 

Natural resources are ultimately community resources 

and to ensure equitable and sustainable access for 

all community members, resources must be shared 

and managed fairly. As so many conflicts in families 
and wider communities are over natural resources, 

NAC applies a dialogue approach. Through trainings 

and dialogue facilitation, NAC provides the tools 

to analyse and manage conflicts and to mobilize 
the communities towards joint efforts to solve their 
challenges. Dialogue and conflict transformation is 
therefore essential to good natural resource  

management. 

The ever-present risk of natural disasters in 

Afghanistan means that disaster risk reduction (DRR) 

must go beyond natural resource management. 

NAC works with disaster preparedness and 

response at community, district and provincial levels 

through education and training, hazard mapping, 

development and support of disaster management 

committees, and with seismology research. 

Sustainable natural resource management 
and disaster risk reduction

NAC’s work in natural resource management is 

one of the areas in which we most visibly bridge 

the humanitarian and development gap. When we 

work with communities in response to disasters, 

for example after earthquakes and flooding in 
Badakhshan, we both meet immediate needs for 

food and shelter, and provide more long-term 

support through engaging community members in 

sustainable infrastructure development and building 

water management systems – which provide 

irrigation and control flooding.

Agriculture for now and the future

Where NAC focuses its food security and environmental work, in Badakhshan and 

Ghazni, we work to help communities both protect and increase their arable land. 

Alongside this, communities are mentored in strengthening and improving their existing 
methods of generating food to increase yields, and in growing new and different kinds 

of crops, such as mushrooms, vegetables and new breeds of wheat and potato.
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Food security and the environment Food security and the environment 

In the recent Integrated Food Security Phase 

Classification (IPC) forecast related to food-
security for August 2019 to March 2020, 11.3 

million Afghans, or 37% of the rural population, 

experienced either a food crisis or a food 

emergency, and Badakhshan was one of the 

hardest hit provinces in the country. Indeed, many 

of the districts that NAC works with in Badakhshan 

experience high levels of food insecurity. 

In 2019, NAC collaborated with the World Food 

Program (WFP), to develop a program combining 

short-term food distribution with long-term efforts 
to develop irrigation systems, improving community 

resilience, food security and job opportunities. 

NAC applied dialogue as a tool to create safe spaces 

and build trust among communities. Community 

contracting – where community members themselves 

are engaged in infrastructure development, instead of 

bringing in outside workers, as is common in  

Afghanistan – was used to ensure affordability, 
transparency, quality of work, and community 

ownership. The communities contributed laborers, 

local expertise and security support, and participated 

in identifying beneficiaries and monitoring the work. 

Beyond the value of the irrigation systems 

themselves, are the jobs created that keep young 

men from having to leave their communities. 

Access to and use of water and other resources 

can cause or exacerbate conflicts in communities 
where such resources are scarce. Accordingly, NAC 

understands that alongside infrastructure development,  

addressing food insecurity needs to involve 

empowering communities to reduce conflicts and 
better share and manage their precious resources. 

While supporting the development of irrigation canals 

for communities in the districts we support, NAC also 

provided dialogue and conflict transformation trainings 
to build trust and mobilize volunteer contribution 

to the project. 32 community mobilizers, known as 

“connectors”, were trained by NAC and supported to 

conduct trainings in their own communities. 

Through this initiative, 3332 community members, 

50% of them women, were trained in communication, 

dialogue and conflict transformation and facilitation 
skills. This approach will ensure inclusive ownership 

and sustainability.”

As Mawlawi Manan, a religious leader from a com- 

munity in Yaftal-e-Payan explained: 

“During the spring and summer time, men 

from our village were leaving their homes 

to go to neighboring provinces such as 

Takhar and Kunduz to find jobs. Men 
being away from home was challenging 

and sad for the whole family. This year, 
because of the irrigation project, our men 
found jobs near home, working for their 
own community and earning an income. 
Working like this means they can be with 

their families - supporting them both 

economically and socially” 
 

Badakhshan Mobilized to Improve 

Food Security and Resilience
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Dialogue and Conflict 
Transformation 
– Building Solidarity in 
Families and Communities

Decades of war, poverty and natural disasters have caused, or fuelled mistrust 

and conflict in many Afghan communities. In technical collaboration with the 
Nansen Centre for Peace and Dialogue in Lillehammer, NAC has developed a 

method of community mobilization, promoting dialogue and peaceful conflict 
transformation in the communities we work with. Through this approach, a group 
of community members were trained as connectors to further train and support 

people in dialogue and conflict transformation within their own communities. 
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Dialogue and conflict transformation

One of the training participants from a village in 

Ghazni, detailed his experience:

“For three years, my brother and I were in conflict 
about land issues. One day, as I was returning 
home from the dialogue and conflict transformation 
workshop, my son came to me and said that my 

brother had just that day started working on the 
land we were in conflict over.

I was very angry, thinking how dare he start to 

work on this land!  I started walking towards the 

land with a shovel in my hand to fight him. On the 
way there, I thought to myself, I have just returned 
from the workshop and the trainers taught us ways 

of dealing with conflicts in the community without 
the need for violence. Then, I tried to relax myself 
and poured some water on my face to reduce my 

anger.

I remembered that the facilitator told us we should 

not act on aggressive impulses and violence is not 

the way of solving problems. I threw the shovel 
down and thought about resolving this issue 

through dialogue. When I reached my brother,  
I talked with him for 30 minutes, listened to him 

very carefully and finally the issue was resolved. 
This is one of the biggest achievements in my life. 
If I didn’t attend the workshop, I don’t know what 

would have happened that day.”

Although conflicts can be deeply rooted, many 
community members, even elders and other 

leaders, lack the skills to peacefully and sustainably 

transform conflicts. As a community member from a 
village in Ghazni explained:

“Conflicts at the community level are mostly about 
control over land, water and other resources. The 
community elders lack the required skills to deal 

with community conflicts, but despite their lack 
of skills they are trusted and respected by the 

community. They enforce their decisions without 
dealing with the root causes of the conflicts. 
Conflicts, therefore, continue to simmer under the 
surface and tend to reignite later”

Connectors worked within their own communities, 

with the NAC team backing them up. For several 

reasons, NAC focused on training young women 

and men as connectors: they were typically not old 

enough to themselves have been directly involved 

in longstanding community conflicts; they are often 
excluded from leadership and decision making in 

their communities; and, ultimately, young people are 

the future of their communities. One connector, from 

a village in Badakhshan described his experience:

“We were feeling safe to deliver the knowledge, 

skills and tools of dialogue for my community, 

introducing dialogue as a tool to transform 

community conflicts that had remained unresolved 
for years. I was extremely impressed with the 
training in dialogue skills.” This connector and his 
peers have trained 300 community members in 

their village and established a dialogue and conflict 
transformation youth group. The connector added,  
“We won’t let the community return to the conflict 
situation that my father and other elders of this 

village experienced. We are planning to cut the 
chains of conflicts in the community. We youth  
are the ambassadors of peace in our village.”

The essence of the dialogue approach is to provide everyone the same right to share 
their opinions and perspectives, creating safe spaces where all are equally committed 

to listening to one another. Creation of safe spaces is particularly beneficial for 
women and youth, who are often excluded from decision-making both at household 
and the community levels. Through trainings and dialogue facilitation, NAC provides 
participants with the tools to analyse and manage conflicts within their own families 
and communities.  
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Project-Based 

Learning 
– an Innovation in Education

A problem of sustainability 

It is the work of NGOs, like NAC, to pilot innovative 

practices in the Afghan education system that the 

Ministry of Education (MOE) does not have the  
resources or capacity to do themselves. Such pilot 

projects are done with MOE approval and the idea is 

that, if successful, a project will ultimately be handed 

over to the MOE to manage themselves. Despite 

good intentions of MOE ownership, the long-term 

sustainability of this kind of an education project is 

usually dependent on both continued NGO funding 

and direct NGO management.

Even beneficial NGO projects are rarely actually 
handed over because the MOE will have had limited, 

if any, direct involvement in a project’s piloting and 

will lack the capacities and resources to manage it 

themselves and truly embed it into the education 

system. This means that many promising projects, 
which have great potential to improve quality of and 

access to education in Afghanistan, remain small and 

isolated, or die altogether. 
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Food security and the environment Project-Based Learning

Developing an Innovation Team

To address the challenge of developing and 

sustaining innovations in education, NAC has 

been working together with the MOE to build an 

“Innovation Team”, based inside the MOE, to pilot, 

research and scale innovative policies and practices. 

The way this team has worked together has been as 

innovative as the projects themselves. With NAC’s 

support, the Innovation Team has brought together 

representatives from different departments within 
the MOE – who do not usually work together – with 

colleagues from school communities. The Team has 

focused on removing the systemic barriers, such as 

poor communication between the MOE and schools, 

which block innovation, as they seek practical 

solutions for shared education challenges.  

The Innovation Team agreed on the need to pilot 

a project focused on solutions for what they 

identified were key problems in the education 
system: 1) teaching and learning which is boring 

and unengaging for both students and teachers; 

2) teaching which is overly theoretical and 

disconnected from students’ lives; 3) a lack of 

opportunities for both students and teachers to 

develop and strengthen critical thinking skills; and 

4) a lack of parent and family engagement with 

schooling. Instead of addressing these as separate 

problems with separate solutions, the Innovation 

Team looked for the nexus; the ways in which 

the problems – and their potential solutions – are 

interconnected. 

NAC already had experience of using Project-Based 

Learning (PBL) as a holistic method for improving 

teaching and learning in schools and so it was 

decided that a PBL pilot would be a good place for 

the Innovation Team to start. 

What is Project-Based Learning (PBL)?

PBL is an active form of teaching and learning 

which engages learners in projects connected to 

their real lives. PBL is linked to the curriculum, but 

works to make the curriculum more meaningful and 

relevant, integrating subjects through projects which 

are practically focused on issues of important to 

learners and their communities. PBL is done through 

both group and individual work and is designed to 

give learners choices in projects and activities. At 

the same time, it supports teachers in differentiating 
activities and assessment methods to fit learners’ 
needs, strengths and interests. PBL develops 

learners’ self-management, critical thinking, 

creativity, communication and cooperation skills. 

PBL projects are dynamic, extending beyond the 

schools’ walls into communities and further, making 

connections between education and learning 

in schools and the world outside and bringing 

opportunities to engage parents and families more 

positively and directly with their children’s learning.

 

Piloting PBL in government schools

The Innovation Team developed an action research 

project piloting PBL in Year 1 classes in two 

government primary schools – a girls’ school and a 

boys’ school – in Kabul. Taking an action research 

approach meant that if the project was found to be 

successful, it could be scaled up for wider research 

at provincial level and ultimately be introduced 

to all government primary schools across the 

country. Action research involved all participants as 

researchers, allowed the project to be adjusted and 

improved during its implementation and ultimately 

provided evidence of the PBL’s impacts in school 

communities.

Throughout the process, the MOE was involved 

in every step of the way, helping NAC design and 

implement a baseline survey (measuring literacy, 

numeracy, social and emotional and critical thinking 

skills), train teachers and parents in PBL, pilot 

and observe PBL in the two schools, conduct an 

endline survey and interview students, teachers, 

school managers, and parents and families about 

their experiences of PBL. Through this deep level 

of engagement in the action research process, the 

MOE gained a deep understanding of PBL and 

how it worked in the pilot schools, developed their 

own PBL management and facilitation skills, and 

developed core educational research skills. 

A promising start

The PBL pilot was successful on multiple levels. 

Despite being a small project, done over a relatively 

short period of time, the endline survey found 

improvements in learners’ literacy and numeracy 

skills, and even greater improvements in their 

social and emotional and critical thinking skills. 

These positive results were backed up through 

observations and interviews with teachers, parents 

and families and the learners themselves. 

Teachers also gained through PBL, strengthening 

competencies in teaching and assessment, 

communication and collaboration, as well as 

building more positive and mutually respectful 

relationships with their students and with parents 

and families. 

Given the PBL pilot’s success and popularity, over 

the next year, the project will be expanded and 

shared more widely with school communities, within 

the MOE and among development partners.

Parents discussed the impacts of the PBL  
project on their children and themselves:

A mother of a Year 1 girl said

“My daughter was very happy and in her project, 
she played the role of a teacher in class. Now, every 
day when she gets home, she shares whatever she 

did that day in class with me – I don’t even have to 

ask her!”

A father of a Year 1 boy explained

“My son was not taking responsibility in our home in 
the past, but now he puts away his clothes, greets 

everyone in the family when he comes from school 

and helps his mother with chores at home. Also, 
now he is interested in his lessons for the first time”

A mother of a Year 1 girl said

“I am satisfied, because before I didn’t know about 
some of my responsibilities in supporting my  

children’s education, but now I understand better”

Teachers discussed the impacts of the PBL 
project on their students and themselves:

A teacher from the boys’ school said

“I’ve taught this class before and mostly I worked 

hard, but my students were not learning as they are 

now. Now the class has become interesting to the 
students because they working by themselves.” 

A teacher from the girls’ school explained

“I have been working as a teacher for 25 years.  
Always, I’ve said to the students, ‘Please be quiet 
and listen to me!’, but it was not effective. I never 
used group work and games. I thought that with 
my big classes of more than 50 students, it was 

impossible to do participatory work. I thought 
this kind of work is not for Afghanistan, this is 
for other countries with smaller classes. After the 
PBL training I tried to bring some changes to my 
teaching and in the beginning was very difficult 
for me and students. But, slowly we both learned 
how to manage the class. Now my students can 
read and write the most difficult words from their 
textbooks – reading and writing in Dari language 
is very difficult for first graders – but they can do it. 
Now, I am not having to work to push my students 
– they are all working with interest and they want 

more to do. I am happy because they learn and 
understand”. 

Another teacher from the girls school said

“Participating in this PBL project has increased my 
self-confidence. I’ve become more curious about 
my students and increased my knowledge about 

teaching. Before I thought that I knew everything, 
but now I am thinking that I should study and learn 

more about teaching”.

And importantly, the learners themselves 
discussed their experiences of PBL:

A Year 1 boy said

“I learned to read and write words and how to ask 

questions.”

A Year 1 girl explained

“We worked together in a group and it made it 

easier for all of us. We played games and this was 
very good for us and fun! Sometimes we also went 

outside”.
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NAC in Norway

As throughout its 40-year history, NAC is still a member-based 

solidarity organisation with an elected Board and Secretariat in 

Norway. Some of NAC’s members have been actively engaged with 

the organisation since the beginning, and new members continue to 

join. The Afghan diaspora in Norway, as well as Norwegians who 
themselves have worked in Afghanistan, or have otherwise taken an 

interest in the country and its people, join NAC to express friendship 
and solidarity with Afghanistan. 

The members, through the Annual Congress,  

constitute NAC’s highest decision-making authority. 

Volunteers with a strong interest in Afghanistan, and 

with relevant expertise and experience, add value to 

operations and programs. This provides NAC with 

capacities extending beyond the organization’s own 

human and financial resources and contributes to 
NAC’s identity and profile, where solidarity and  
voluntarism are promoted at all levels.   

Within Norway, NAC serves as a meeting place for 

those with an interest in Afghanistan and promotes 

Afghan voices and perspectives within the Norwegian 

public debate. With support from the volunteers, the 

Secretariat in Oslo aims to inform public opinion and 

hold the Norwegian Government to account for its 

policies towards Afghanistan. 

NAC seeks to promote knowledge and understanding 

of the complex development processes in 

Afghanistan by facilitating dialog and encouraging 

public debate. In 2020, NAC hosted a series of 

seminars in Oslo to share different perspectives 
on the peace process in Afghanistan, with over 

350 guests attending and 3,900 people streaming 

the seminars through social media. Among other 

communication initiatives, during the recent 

presidential election, colleagues from NAC’s national 

and regional offices contributed real-time election 
reports, photos, videos and analyses that were 

published continuously on social media. 

NAC works actively to promote Afghan perspectives 

and we have contributed especially to enabling 

Norwegian-Afghan women to share their views on 

Afghanistan and women’s rights through the media. 

In Norway, one TV appearance and three radio 

interviews were conducted, and NAC’s op-eds and 

articles were published in national print media several 

times throughout the year. 

The NAC approach to dialog and conflict 
transformation, practised in Afghanistan, is also 

being used in Norway. In close collaboration 

with the Nansen Centre for Peace and Dialogue, 

NAC organized a training in dialog and conflict 
transformation for youth in Norway. The approach 

appears to be as relevant in Norway as in 

Afghanistan, creating safe spaces for reflection on 
identity and communication and providing tools 

which enable participants to talk about sensitive 

issues, promote mutual understanding and prevent 

conflict from escalation. 

Our collaboration with “Upolert”, a group of young 

Afghans trained by professional storytellers, works 

along similar lines. By sharing stories from their 

childhoods in Afghanistan and experiences from life 

as refugees, the storytellers have reached out to more 

than 40 school classes over the last two years, using 

their excellent performances to stimulate dialogue. 

Through Upolert, volunteer work for NAC, 

networking, dialog courses, and a seminar series 

where young people have participated in discussions 

on local peacebuilding and the peace process 

in Afghanistan, NAC has engaged many young 

people, and contributed to the public debate about 

Afghanistan and vulnerable states and the value 

of diversity and different perspectives. Through 
NAC’s youth focused work, more young Afghans are 

establishing themselves as independent voices in the 

Norwegian public.




